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Abstract

This research explores con-
temporary methodologies
in adult second language
education, aligning with
foundational princi-
ples of adult education.
Recognising the diverse
characteristics of adult
learners, including varied
backgrounds, motivations,

Theme of the Article: Language

Research Objectives: Explore contemporary
methodologies in adult second language
education, aligning with foundational principles

and cognitive abilities, the
study investigates ped-
agogical strategies to
optimise language acqui-
sition outcomes. Informed
by adult education princi-
ples such as andragogy,
transformative learning
theory, and experiential
learning models, the paper
evaluates the effectiveness
of these approaches in
the context of second lan-
guage instruction.

The investigation reviews
traditional methods (e.g,,
grammar-translation,
audio-lingual) and inno-
vative techniques (e.g.,
communicative language
teaching, task-based
learning, technology-en-
hanced methodologies).
The emphasis lies in cus-
tomising instructional
strategies to meet adult
learners’ unique needs
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and preferences, fostering
a learner-centred envi-
ronment that encourages
autonomy, utilising digi-
tal tools for self-directed
learning, and real-world
application of language
skills.

Ultimately, the goal is to
offer educators, curriculum
developers, and policy-
makers valuable insights
into practical strategies
for facilitating second lan-
guage acquisition among
adults, advocating for a
more inclusive and adapt-
able approachtolanguage
education.
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1.0 Introduction

Adultlanguage acquisition
poses significant chal-
lenges for adult learners,
primarily influenced by
their previous encounters
with language learning
during their school years,
where achieving complete
fluency was often elusive.
This paper delves into
integrating adult educa-
tion foundations within
adult second language
acquisition.

It aims to scrutinise the
efficacy of traditional
pedagogical approaches
vis-a-vis communicative
methodologies in teaching
a second language to
adults. By exploring the
nuances of creating a
learning environment
tailored to the specific
needs of adult learners, this
paper seeks to advocate for
innovative instructional
strategies. These strategies
enhance engagementand
promote experiential
learning, enabling learners
to apply acquired knowl-
edge in authentic contexts.

Through this comprehen-
sive approach, learners
can attain proficiency in
the target language with
heightened immediacy
and confidence.

Background

| share my experience as a
second language teacher
working with adults in
this paper. | have taught
both children and adults. |
examinesecond language
acquisition among adult
learners, drawing from my
experiences and insights
from implementing meth-
odologies grounded in
adult education principles.
| aim to explore how
these methodologies can

effectively align to create
impactful, relevant, and
experiential learning expe-
riences for adult language
learners. Reflecting on my
journey and the strategies
employed, | seek to offer
valuable insights into the
dynamics of language
acquisition in adulthood
and the transformative
possibilities inherent in
customised educational
methodologies.

Traditional Method versus
Communicative Method

In our schooling days,
pursuing second language
fluency felt elusive. Despite
excelling in grammar
drills, completing fill-in-
the-blank exercises, and
adeptly mimicking our
instructors’ phrases, did
these conventional meth-
ods truly equip us with
fluency? The traditional
pedagogy fixated on rote
grammar memorisation,
repetitive exercises, vocab-
ulary drills, and translation
tasks, be it word-for-word
or contextual.

Written assignments,
including sentence con-
struction using newly
acquired vocabulary and
cloze exercises, were stan-
dard fare. However, despite
our diligence in these
tasks, fluency remained




an elusive goal, leaving us
to question the efficacy
of such instructional
approaches in achieving
genuine language profi-
ciency.

But did these methods
truly immerse us in the
language, allowing us to
use it naturally? More often
than not, the answer is no.
Despite years of study and
good grades, we struggled
inreal-life situations. There
was often a gap between
what we learned in the
classroom and what we
encountered daily, leading
to frustration and disap-
pointment.

On the flip side, the com-
municative approach
offers a different expe-
rience. It focuses on
communication and real-
world usage. Picture this:
given prompts or instruc-
tions, we create role-plays.
This approach allows us to
apply what we've learned
more authentically and
creatively, preparing us for
real-life interactions. We're
encouraged to experiment
and play withthe language,
even with guidance.

Moreover, this approach
provides interactions with
meaningful context. It's
not forced or artificial; it's
genuine and relevant. The
learners better understand

how language structures
and vocabulary are used
authentically rather than
as isolated pieces.

In adult education, imple-
menting these principles
enhances the language
learning experience by
catering to adult learners’
unigue needs and charac-
teristics. By incorporating
foundational tenets of
adult education, we equip
learners with the tools and
confidence to participate
actively in the language
learning process.

This integration helps
bridge the gap between
theoretical knowledge
and practical application,
ensuring learners are pre-
pared to tackle real-world
linguistic challenges with
proficiency and adaptabil-
ity. We create a learning
environment that fosters
autonomy, motivation,and
effective language acqui-
sition by emphasising the
practical relevance of
language skills and provid-
ing opportunities for active
engagement.

Pedagogy Versus
Andragogy

Pedagogy and andragogy
are distinct educational
approaches tailored to
different learner groups.
Malcolm Knowles

distinguished adult edu-
cation from children’s
education in his earlier
years. (Knowles, 1973).
Pedagogy, derived from
the Greek words “paid”
(child) and "agogos” (lead-
ing),isfocused on teaching
children. It often involves a
structured, teacher-cen-
tred approach where the
teacher is the primary
source of knowledge and
instruction. In pedagogical
settings, learning isguided
by the teacher, empha-
sising direct instruction,
memorisation, and adher-
ence to a set curriculum.
The classroom dynamic
tends to be hierarchical,
with the teacher assum-
ing an authoritative role in
guiding students’ learning
experiences.

Andragogy, on the other
hand, is focused on teach-
ing adults. Derived from
the Greek words “andra”
(man) and “agogos” (lead-
ing), it recognises that
adults have unique char-
acteristicsand motivations
that shape their learning
preferences. Andragogy
adopts a learner-centred
approach, where adults
take an activerolein direct-
ing their learning process.
It prioritises self-directed
learning, problem-solving,
and practical application of
knowledge. In pedagogical
settings, the educator acts
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as a facilitator or guide,
supporting adult learners
in setting their learning
goals and navigating their
educational journey.

While pedagogy centres
on teaching children in a
structured environment,
andragogy recognises
adult learners’ auton-
omy and distinct needs,
emphasising self-directed
learning and the practical
application of knowledge.
Adult Education Principles
The six principles of adult
learning, often referred to
as andragogy, serve as a
cornerstone in compre-
hending the dynamics of
adult education. These
principles offer a struc-
tured framework that
illuminates the nuances of
adult learning processes,
equipping educators with
valuable insights to nav-
igate and optimise the
teaching-learning journey
for adult learners.

Need to know

As Knowles underscored,
adult learners possess
distinct needs that must
be acknowledged to facil-
itate effective learning.
Firstly, they require clar-
ity regarding the subject
matter—understanding
what theyare learning, why
it holds significance, and
how the learner applies

it in real-world scenarios.
The need for relevance
and applicability is a cor-
nerstone for adultlearning,
ensuring the acquired
knowledge and skills res-
onate with their personal
and professional lives.

Experience

Experience is a corner-
stone of adult learning,
profoundly enriching
the educational journey.
Unlike children, who are
relatively devoid of exten-
sive life experiences, adult
learners bring a wealth of
personal and professional
experiencestothelearning
environment. These expe-
riences serve as valuable
resources, allowing learn-
ers to draw connections,
contextualise information,
and deepen their under-
standing of the subject
matter. By integrating per-
sonal experiences into the
learning process, adults
can make meaningful con-
nectionsand derive greater
relevance from the educa-
tional content.

Self-concept

Self-concept is a pivotal
aspect of adult learning,
distinguishing it from ped-
agogy aimed at children.
Adult learners possess a
developed sense of self
shaped by years of life

experiences, responsi-
bilities, and aspirations.
Recognising this individ-
uality, educators must
provide opportunities for
hands-on learning expe-
riences that cater to adult
learners’ diverse needs
and interests. By fostering
a learning environment
honouring their unique
identities and preferences,
educators can empower
adult learners to actively
engage with the educa-
tional contentand achieve
their learning objectives.

Readiness

Readiness is a critical
factor in adult learning,
reflecting the learners’
eagerness to apply newly
acquired knowledge and
skills immediately. Unlike
traditional pedagogical
approaches that empha-
sise rote memorisation
and passive learning, adult
learners value the practical
relevance of the educa-
tional content. They seek
opportunities to apply
their knowledge in real-
life contexts, enhancing
their understanding and
retention of the material.
By addressing this need
for immediacy and practi-
cality,educators can create
dynamic learning experi-
ences that resonate with
adult learners and foster
meaningful engagement.




Problem orientation

Problem orientation lies at
the heart of adult learning,
guiding learners toward
educational experiences
that address real-world
challenges and deliver
tangible benefits. Adult
learners are motivated by
the prospect of acquir-
ing knowledge and skills
that directly contribute
to their personal and pro-
fessional growth. Thus,
learning activities must be
purposeful, offering oppor-
tunities for learners to
solve real-world problems,
make informed decisions,
and achieve meaningful
outcomes. By aligning edu-
cational experiences with
thelearners’ problem-solv-
ing orientation, educators
can cultivate a sense of
purpose and relevance
that fuels motivation and
engagement.

Maslow’s Hierarchy of Needs

morality,

Self-actualization

Esteem

Love/belonging

Figure 1 https:/www.simplypsychology.org/maslow.html

Intrinsic Moti-

/—-— Goals and Purpos es for Learming

vation
Intrinsic moti- N
vation is a
potent driving
force for adult
learners, fuel-
ing their desire
to acquire
new knowl-
edge and skills
for reasons
beyond exter-
nal pressures
or incentives.
According to
Maslow's (1970)
theory on
human motiva- _
tion, according
to the hierar- &

chy of needs,

\ Individual and Situationa | L ifferenc es

W 4

Andragogy:

Core Adult Learning Princ ples _ l’

1 Leamer's Needto Know
"“‘h)‘

-what
-how

2 Self-Concapt of the Leamer
-autonomous

-self-directing

3 Prior Experience of the Learner
-he SOUFCE

-mental models

4 Readiness to Learn
- life-related
- developmental task

5 Orientation to Leaming
- problem centered
- contextual

6 _Motivation to Learn
- intrinsic value
- personal pavoff

J

"

Individual Leamer Difference s

the bottom of Pa
the pyramid

N

is the physio-
logical needs. Safety, love/
belonging, self-esteem,
and self-actualisation
are the remaining levels.
(Merriam et al.,2007)While
external factors such

as job require-
ments may
influence Mmoti-
vation to some
extent, the
intrinsic drive
rooted in per-
sonal interests,
passions, and
aspirations
propels adult
learners for-
ward.

Figure 2. Andragogy in Practice
(Knowles, Holton, and Swanson 1998).
Adult motivationtolearnis
intrinsic and linked to the.
Educators must strive to
understand and leverage
this inherent motivation,
tailoring educational expe-
riences that resonate with
the learners' goals and
aspirations. By tapping into
this innate drive, educators
can cultivate a learning
environment that inspires
passion, curiosity, and life-
long learning among adult
learners.
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Supporting Adult Learner
Autonomy

Various strategies can be
applied to foster self-di-
rected learning among
adults to support learner
autonomy. It's fundamen-
tal to recognise that adult
learners desire to actively
engage in their learn-
ing process, not merely
passively receiving infor-
mation. Thus, providing
opportunities for partici-
pation and customisation
in their learning journey is
imperative.

One strategy to empower
adult learners is tailoring
learning experiences to
their needs and interests.
It can involve encourag-
ing exploration of learning
opportunities beyond the
confines of the classroom.
By embracing creativ-
ity, educators can design
experiences that resonate
with learners personally,
offering authentic contexts
where they canapply their
knowledge and skills. This
approach enhances the
relevance and authenticity
of the learning experience
and facilitates real-time
learning, enriching the
educational journey for
adult learners.

Providing Resources for
Independent Language

Learning

Offering resources for
independent language
training is paramount in
adult education. Adult
learners possess the auton-
omy to progress at their
own pace, capitalising on
their inherent capacity for
self-directed learning. This
freedom empowers them
toseekenrichment beyond
the structured classroom
curriculum, eliminating
the constraints of waiting
for specific topics to be cov-
ered. Learners can choose
resources that align with
their learning by providing
avenues for independent
study, whether through
online courses, language
apps, or self-study books.
Learners can tailor their
learning experience to
suit their individual prefer-
ences, fostering a sense of
ownership and motivation.
The ability to learn at their
own pace accelerates
their progress and fosters
a sense of ownership over
their learning journey.
Through online courses,
language apps, or self-
study books, learners can
choose resources thatalign
with their learning prefer-
ences, further enhancing
engagement and motiva-
tion.

Incorporating Technology
in Language Training

Integrating technology
into language training is a
readily available resource
that enriches learners'
learning experience. With
the advent of technology,
many interactive programs
andsecond languagetrain-
ing apps are at learners'
disposal. These resources
supplement classroom
instruction, providing
learners with additional
opportunities to reinforce
theirlearning, practice new
skills, and address areas of
weakness.

Task-Based Learning

Task-based learning
emphasises the practical
application of language
skills, provides immediate
relevance, and correlates
with the 5th principle of
adult education: orienta-
tion to learning, which is
problem-centred and con-
textual (Knowles et al.1998).
Learners engage in tasks
thatthey encounterin real-
life situations, providing
them with opportunities
to apply the language
they've learned in authen-
tic contexts. For example,
thelearner can be asked to
callsomewhere to request
information on a service,
such as making hotel res-
ervations, ordering at a
restaurant, talking to a
customer service agent to




place an order, etc.

This approach immerses
the learners in tasks that
align with their goals
and interests. The educa-
tors call attention to the
intrinsic motivation that
drives the adult learner's
language acquisition jour-
ney. Whether learners are
acquiring language skills
foracademic, professional,
or personal reasons, task-
based learning reaffirms
the practicality and utility of
their linguistic proficiency,
fostering a deeper under-
standing and appreciation
for the language-learning
process.

Project-based Learning

Project-based learning
and real-world applica-
tions encompass a diverse
array of possibilities. For
instance, students may
engage in projects con-
ducted entirely in the
target language, such as
delivering presentations
on topics relevant to their
professional roles, explain-
ing the functionality of
equipmentortools, or even
demonstrating cooking
techniques and recipes.
The options are extensive
and can be tailored to indi-
vidual learners.

When selecting projects,
students are encouragedto

choose topics thatresonate
with their personal lives
or professional endeav-
ours. By aligning projects
with learners' intrinsic
motivations and interests,
educators uphold the
principle of meeting learn-
ers where they are. This
approach sustainslearners'
motivation and under-
scores their language skills'
immediate relevance and
applicability in authentic
settings. Ultimately, edu-
cators empower learners
to actively engage with
the language and apply
their skills confidently and
proficiently by integrating
Project-Based Learning
and real-world applications
into language instruction.

Successful implemen-
tation of innovative
methodologies

Incorporating personal
interest topics enables
learners to contextualise
their learning in real-
world scenarios. It sustains
their engagement and
underscores the practi-
cal relevance and utility of
the acquired knowledge.
Whether it pertains to
applying language skills
in personal or professional
endeavours, learners per-
ceive a direct correlation
between their language
proficiencyanditstangible
benefits. Moreover, linking

language learning to real-
life contexts enhances
learners’ readiness and
ability to apply their
knowledge in real-time
situations. The tangi-
ble connection between
classroom learning and
practical application rein-
forces the importance of
acquiring language skKkills,
as learners see firsthand
how language proficiency
directly benefits them in
their daily activities.

In essence, by integrating
personalinterestsand real-
life contexts into language
learning activities, educa-
tors ensure that learners
acquire language skillsand
understand their relevance
and applicability. This
hands-on approach rein-
forces the immediacy and
practicality of language
acquisition, compelling
learners to recognise the
intrinsic value of mastering
linguistic skills in their day-
to-day interactions.

Balancing Communicative
activities with grammar
Instruction

While advocating for a
communicative approach,
we do not dismiss the
importance of grammar
instruction. However, we
acknowledge that adult
learners bring life expe-
riences to their learning
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journey and seek to apply
their knowledge actively.
Rather than presenting
grammar as a mere down-
load of information, we
propose a method where
students uncover gram-
mar rules themselves.

This approach entails
immersing students in
contextualised activities,
such as viewing videos or
listening to audio clips fea-
turing the application of
targeted language struc-
tures. Instead of delivering
rules directly, we encour-
age students to discern
grammar patterns within
the context, prompting
them to analyse how lan-
guage mechanics operate
in real-world scenarios.
This approach stimulates
their cognitive faculties,
fostering a more profound
comprehension of lan-
guage intricacies.

The teacher is facilitative
in this method, guiding
learners to uncover gram-
mar rules through active
participation. Rather than
simply imparting informa-
tion, the teacher prompts
- understanding of their
strengths and weaknesses,

empowering them to navi-
gatetheir learning journey
effectively. Conversely,
summative assessment
benchmarks learners’
proficiency against estab-
lished standards,
ensuring comprehensive
evaluation and fostering
continuous improvement.
Thus, maintaining equi-
librium between the two
assessment approaches
is crucial for facilitating
meaningful language
acquisition experiences for
adult learners.

4.0 Conclusion

To conclude, this explo-
ration has shown that
acquiring a second lan-
guage doesn't have to
be a dry, repetitive exer-
cise devoid of context or
joy. It's about infusing fun
and authenticity into the
learning process, allowing
learners to embrace their
curiosity, make mistakes,
and truly engage with the
language.

Technology emerges as
a game-changer here,
offering many tools like
interactive videos and

language apps that seam-
lessly integrate into our
lives. These resources make
learning more accessible
and enjoyable, making
language acquisition a
dynamic and personalised
experience.

Moreover, by grounding
language acquisition in
adult education principles,
we ensure that learning
environments are inclu-
sive and empowering.
Recognising the diverse
needs of adult learners
and catering to their pref-
erences fosters a sense of
ownership and motivation.
Lastly, finding the right bal-
ance between formative
and summative assess-
ments is critical. These
assessments track prog-
ress and empower learners
to take charge of their
learning journey, building
confidence and satisfac-
tion.

By embracing fun, authen-
ticity, and technology
while staying true to adult
education principles, we
can create a more enrich-
ing and fulfilling second
language acquisition expe-
rience.
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